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School Name  Hermitage Academy   

Council:  Argyll & Bute Council 

SEED number: 8304734 

Roll (Sep 2015): 1,331 

 
Attendance is above the national average.  Exclusions are below the national average.   

In February 2016 the percentage of pupils registered for free school meals was below the 
national average 

In September 2015 10-<15 per cent of the pupils lived in the 20 per cent most deprived datazones 
in Scotland 2 

In September 2015 5–<10 per cent of the pupils were from minority ethnic groups 

In September 2015 the percentage of pupils with additional support needs was below the national 
average. 

The school is located in ‘Other urban areas’1 

 
 
 
 

1. Location is grouped into eight categories based on the size of the population the school is in. These categories are: 
 - Large urban areas (population >125K) 
 - Other urban (population >10K) 
 - Accessible small town (population 3-10K but within 30 minutes of 10K) 
 - Remote small town (population 3-10K and more than 30 minutes from 10K) 
 - Very remote small town (population 3-10K and more than 60 minutes from 10K) 
 - Accessible rural (population <3K but within 30 minutes of 10K) 
- Remote rural (population <3K and more than 30 minutes from 10K) 
- Very remote rural (population <3K and more than 60 minutes from 10K) 
 
 
2. Data is based on SIMD 2012. Pupils whose address cannot be matched to an SIMD data zone have not been included in the calculation. 
  

Any other relevant contextual information 
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 1.3 LEADERSHIP OF CHANGE weak 

This indicator focuses on collaborative leadership at all levels to develop a shared vision 
for change and improvement which is meaningful and relevant to the context of the 
school within its community.  Planning for continuous improvement should be 
evidence-based and linked to effective self-evaluation.  Senior leaders should ensure the 
need for change is well understood and that the pace of change is appropriate to ensure 
the desired positive impact for learners.  The themes are: 
 
x Developing a shared vision, values and aims relevant to the school and its community 
x Strategic planning for continuous improvement 
x Implementing improvement and change. 

 
 
x The school has recently revisited its vision and reviewed the associated values 

however this is only beginning to shape the work of the school.  Improvement 
priorities should be underpinned by the school’s aspirational vision of ‘an education 
which enables all young people to achieve their potential, experience success and be 
well prepared for life beyond school’.  There is scope for a greater focus on the social, 
economic and cultural context of the school and its community when planning change 
and improvement.  Senior leaders are beginning to take account of aspects of the 
school’s context but there is not a shared understanding across all staff and it is not 
yet ensuring change is aligned with the needs of all young people in Hermitage 
Academy.   
 

x Senior leaders have taken forward aspects of improvement through the different 
focuses of their remits however, there has been insufficient coherence between the 
different aspects of change and improvement they are leading. There is a need for 
greater strategic leadership to drive change and ensure continuous improvement 
takes full account of national policy and guidance (for example, BGE assessment, 
learning pathways, DYW, HWB, equalities).  At present, there is inconsistency across 
the school in the quality of assessment, moderation practice, robustness of tracking 
and monitoring and expectations of the quality of learning and teaching.  Awareness 
of the Career Education Standard and Work Placement Standard is limited to a few 
staff.  Senior leaders should provide greater direction and support to take forward 
these areas in a planned and consistent way across the school.   
 

x In the last three years, the school has gone through a period of significant curriculum 
change and the priority has been to raise attainment.  Throughout this period the 
senior leadership team has worked with the local authority to review provision and 
identify improvements required.  The views of staff, young people and parents were 
gathered through the review process.  This work has informed recent school 
improvement plan priorities.  Moving forward, there is a need to ensure improvement 
targets are based on a robust and coherent cycle of ongoing self-evaluation.  At 
present, approaches to self-evaluation are inconsistent across the school and there 
are no clear expectations about the roles and responsibilities of senior and middle 
leaders around self-evaluation.  Senior leaders should develop systematic 
approaches to evaluate the work of the school and inform a shared understanding 
across all stakeholders of the strengths and improvement needs of the school.  
School improvement plan targets should be measurable with more specific outcomes. 
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x There is a need for senior leaders to reconsider how they lead change and build the 
capacity of staff.  Middle leaders have led their departments in reviewing and revising 
courses and implementing new qualifications.  Most provide opportunities for staff to 
share practice and reflect on their work to support improvement at department level.  
Teachers contribute to curriculum development and a few are taking forward school 
priorities through whole school working groups.  At present, however, there are limited 
opportunities for collaborative discussion beyond departments to reflect on practice.  
Staff would benefit from increased opportunities to work together to consider the 
implications of current policy and guidance and evaluate the work of the school using 
How Good is Our School (fourth edition) and use this professional dialogue to 
contribute to planning for improvement.  Professional learning could impact more 
considerably on the quality of learning and teaching and encourage collaborative 
approaches to improving practice such as professional enquiry.  Looking outwards to 
other schools and practice nationally would also develop capacity for change.   
 

x Communication across the school and with parents has been an on-going priority for 
the school.  There has been increased consultation as part of the review process and 
more information sharing through digital platforms.  Senior leaders should continue to 
improve communication to ensure staff, young people and parents are able to 
contribute to the work of the school in an informed way.  This includes understanding 
of current national policy and practice.    
 

x Senior leaders are at the early stages of partnership working.  The development of 
stronger partnerships with Argyll college, Skills Development Scotland and local 
businesses have the potential to expand learning pathways and better meet the 
needs of young people, particularly in the senior phase.  Going forward, it will be 
important to ensure these developments are part of the wider vision for the school and 
are not taken forward in isolation.  
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 2.3 LEARNING, TEACHING AND ASSESSMENT satisfactory 
This indicator focuses on ensuring high-quality learning experiences for all children and 
young people. It highlights the importance of highly-skilled staff who work with children, 
young people and others to ensure learning is motivating and meaningful. Effective use 
of assessment by staff and learners ensures children and young people maximise their 
successes and achievements. The themes are: 
 
x Learning and engagement 
x Quality of teaching 
x Effective use of assessment 
x Planning, tracking and monitoring. 

 
 
x Overall the school has a welcoming ethos with most young people benefiting from a 

supportive and positive relationship with staff.  There is a minority of young people, 
mainly outside of lessons, who do not show respect to the school environment or all 
members of the school community.  The school has recently consulted with 
stakeholders to establish a revised set of values, ‘SHARE IT’ (support, hard work, 
ambition, respect, excellence, integrity, thoughtfulness). While they are displayed 
throughout the school in corridors and classrooms and provide a reference point for 
staff and young people they are not yet well enough reflected in the life of the school. 
The school should now focus on embedding these values into all aspects of young 
people’s experiences.  

 
Overall, the majority of young people report that they enjoy learning at school.  Most 
young people are engaged with their learning, though often this is too passive.  When 
given the opportunity to do so, young people work well in pairs and groups. While 
there are examples of independent and collaborative learning this is not consistent 
across the school.  Most lessons are overly teacher-directed.  Staff should continue 
to develop opportunities for young people to lead their learning and to take 
responsibility in becoming more independent in their learning.  Across the school 
learning is not sufficiently differentiated.   
 

x There is an active pupil council with representation from all year groups within the 
school.  Currently it does not have a clear remit within the school and there is a need 
for young people’s voice to be heard and acted on more frequently within the school.  

 
x In almost all classes explanations and instructions and clear.  In some classes 

learning intentions and success criteria are shared.  However this is not consistent 
across the school and there is scope to work closely with young people in the 
development of these skills to help them understand the purpose of their learning.    
Young people are confident in asking for support and receive effective verbal 
feedback.  Teachers should develop the quality of written feedback they provide to 
young people.  This could be more focused on the success criteria required to 
support improvements in their learning and provide clear next steps to support raising 
their attainment.  In a few classes effective use of questioning was evident.  Young 
people would benefit from a consistent approach to the use of skilled questioning to 
ensure that all young people are engaged with their learning and are able to develop 
higher order thinking skills.   
 

x In the majority of lessons there is scope for teachers to be more creative with their 
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use of digital technology to create a more engaging learning and teaching 
environment with higher levels of interaction.  Tablet computers, a virtual learning 
environment and social media are used in a few areas of the school to support home 
learning and improve communication with young people and their parents.  This 
could be developed further through the engagement of all staff and young people 
with Glow.  

 
x The school has rightly identified a need to focus on delivering high-quality learning 

and teaching.  The learning and teaching policy should be reviewed with all 
stakeholders to ensure a consistent approach that supports all staff in delivering a 
high-quality learning experience for all young people.  This needs to be reinforced by 
a systematic and strategic approach led by the senior leadership team, to evaluating 
the quality of provision, and its impact.  This should include regular discussions, 
observations and professional learning opportunities.  
 

x While the library is being used on a daily basis to support learning and teaching 
across the school, greater access would further enhance young people’s skills and 
support the wide range of young people’s learning.  Senior leaders should engage 
with staff, young people, parents and partners to agree suitable approaches to 
supporting young people’s wider access to the library as a lending facility and an 
area for quiet study. 
 

x The school has developed an improved approach to tracking young people’s 
progress across the senior phase at a whole school level.  Tracking reports inform 
young people and parents about current performance in relation to target grades. 
There is appropriate follow up in terms of praise where appropriate and interventions 
where there are signs of underperformance.  Staff are helpfully predicting end of year 
attainment levels and young people are being encouraged to reflect more on their 
performance and progress following each tracking period.  

 
x The school has very recently introduced an approach to tracking of young people’s 

individual performance across S1 to S3 at a whole school level.  While interim reports 
are issued for young people these could give a clearer steer to both young people 
and parents about individual progress in relation to achieving a level.  While end of 
session final reports provide more qualitative comments about young people’s 
performance this varies from department to department.  There is scope for this 
information to be focussed on the development of skills, abilities and attributes rather 
than referring simply to test results, unit assessments, homework or revision.  

 
x While individual departments are tracking and monitoring young people’s progress 

across S1 to S3, approaches in place are widely different which results in a confusing 
landscape for both young people and their parents.  There is a need for more 
coherence, agreement and consistency of approach and language used in tracking 
across all departments.  

 
x The school’s approach to moderation is at a very early stage of development.  This 

has previously mainly focussed on verification of SQA standards in relation to the 
national qualifications.  The focus requires changing to more holistic and better 
planned assessments which are integral to learning and teaching.  This should 
include a renewed focus on the S1 to S3 experience.  Moderation activities require to 
be progressed and strengthened further beyond verification and cross marking to 
include for example, moderation of the approaches to planning and integrating 
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learning, teaching and assessment, moderation with other establishments beyond 
the school including but not limited to associated primary schools and, moderation of 
the quality and quantity of assessment.  This work requires to be taken forward in a 
much more focussed and planned way within departments, across the schools 
cluster and with other establishments in the authority.   
 

x Staff require to develop a commonly agreed and integrated whole school policy on 
learning, teaching, assessment and moderation which clearly outlines expectations 
and approaches in relation to these vital aspects of the school’s work.  The recently 
convened whole school ‘sharing the standard’ working group would be an 
appropriate mechanism to take this work forward although the focus requires to be 
widened to encompass and establish clear expectations and guidelines around 
excellent  learning and teaching. 
 

x There is scope for the senior leadership team and middle managers to review the 
evidence base that lies behind assessment judgments to further support staff in 
benchmarking progress. 
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2.2 CURRICULUM:  Theme 3, Learning Pathways 
 
x There have been considerable changes to the curriculum framework over a number 

of years and all staff have worked very hard to ensure a responsive approach, 
following consultation with stakeholders.  More recent alterations to curriculum 
structures have focussed on introducing choice as the design principle which enables 
young people to begin to experience some specialisation. This enables them to 
continue to experience the full entitlement to the broad general education and avoid 
the risk of locking learners into specific pathways too early.  In addition, learners in 
the senior phase will now study for course presentation in each year of the senior 
phase.  

 
x School leaders should now review the school definition of Learning Pathways to 

include opportunities for achievement, broader learning and learning in the four 
contexts, rather than simply a list of subject options. 

 
x S1 and S2 courses provide learning at third level for almost all young people, 

although there should be a greater level of communication with learners and their 
parents around what they are studying, levels being studied, what young people 
need to do to improve and how parents might help to support learning.  Young 
people would benefit from having the option to progress in learning at different rates 
and in different ways.  

 
x There should be a greater focus on devising appropriate pathways to meet the needs 

better of the lowest attaining 20% of young people including for example through 
considering the introduction of presentation at N3 level. 

 
x In the broad general education and the senior phase, young people would benefit 

from an increasing variety of learning activities and contexts for curriculum delivery.  
There is currently little option for developing skills for life and work.  By working more 
closely with partners and other agencies, this would increase considerably the life 
chances for learners who may need different options and interventions to achieve 
highly.  Learners would benefit from a more inspiring and spontaneous approach to 
curriculum planning enabling learning to develop from learner interests and 
experiences, digital learning, local contexts and major news items or events to 
increase motivation and engagement in learning.  

 
x Staff need to ensure that learners experience a coherent curriculum across the four 

contexts of learning.  By focussing on the standards and expectations in the 
experiences and outcomes, and using the recently published numeracy and literacy 
draft benchmarks, staff could plan opportunities for progression to ensure that 
learners build progressively on all aspects of their learning.  

 
x Most young people in S4 are now being presented for SQA awards and this change 

has been well received by parents, teachers and learners.  There is some evidence 
that young people are aware of their working levels in S4 although this requires 
clarification in order to ensure appropriate challenge and support for all.   

 
x The school needs to make sure that S5 learners who have been working towards two 

year courses are fully supported to achieve success in the forthcoming examinations.  
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x The senior phase provides young people with options for free study, with a few 
learners in S6 spending almost 50% of their time in unsupervised study.  The school 
should monitor and if necessary review this provision to ensure learners can increase 
time spent within curricular areas as well as to engage in more flexible learning 
pathways through greater partnership working.  Seniors would benefit from an 
increase in opportunities for accredited achievement and learning in different 
contexts ensuring robust approaches to recognition of skills for learning life and work.  

 
x The approaches to developing employability skills and ensuring career management 

skills should be integrated more fully across the curriculum.  Staff professional 
learning on the Careers Education Standard would be of value in supporting positive 
sustained destinations.  There is a need to further expand active, vocational and skill 
based learning in order to ensure learning is consolidated and valued at all levels.  
Leaders should review how they communicate parity of esteem across all areas of 
the curriculum.  In addition, the school should give some consideration to promotion 
of gender balance across subjects aiming to support a more equitable distribution.  

 
x The school needs to develop a more strategic approach to literacy, numeracy and 

health and wellbeing as the responsibility of all.  Staff have correctly highlighted 
these as areas for development and school leaders should now ensure a robust 
approach to their inclusion across the curriculum. 

 
  



  

9 
 

 
 

2.7 PARTNERSHIPS: Theme 3, Impact on learners and families – 
Parental Engagement 
 
x Overall, parents are positive about many aspects of the school’s work.  Most feel 

their children have good relationships with their teachers. Parents value the many 
clubs and activities that teachers organise.  Parents are positive about the school’s 
programme of study support, however some organisational aspects of this could be 
improved so that young people have accurate information about availability and early 
notification of any cancellation of study support. 
 

x Improvements in tracking and reporting progress are providing parents with more 
information about how well their children are doing.  Parents would like to be better 
informed about what their children are learning and when and how children will be 
assessed.  This would enable them to support their children’s progress in literacy, 
numeracy, health and wellbeing and across the curriculum more effectively.  
Improved use of school diaries for home/school communication and improving the 
quality and consistency of learning logs could have positive impact on parental 
engagement.  The school has started to develop a parent information booklet which 
details approaches to assessment across S1 to S3.  This work would benefit from 
early engagement with a small focus group of parents working to support the school 
in ensuring the information is clear and accessible to all parents.  There is scope for 
subject departments to improve how they communicate details of learning and 
assessment to parents. 
 

x The Parent Council has undergone several changes in Chair and membership over 
the past few years.  The current Parent Council is active in seeking out the views of 
the wider parent forum through for example, parent reps for each year group, 
informal communication, social media and by inviting the local press to Parent 
Council meetings.  Whilst this commitment to ensuring wider engagement is a 
positive feature of the Parent Council’s work the particular approaches used have 
also resulted in regular local newspaper reports on aspects of the school’s work 
some of which is not well informed or well balanced and does not support the school 
well.  During the inspection, parents, staff and young people all expressed their 
concern about the way in which the reputation of their school was being negatively 
affected by this on-going media attention.  This is not supporting young people’s 
confidence and sense of pride in their school.  There is an urgent need for the 
school, the Parent Council and the wider parent forum to work together to agree 
operational principles for their partnership working and to refocus the aims and 
purpose of their joint work.   
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2.1: SAFEGUARDING 
 
x The school submitted self-evaluation information related to child protection and 

safeguarding.  Inspectors discussed this information with relevant staff and where 
appropriate, young people.  In addition, inspectors examined a sample of 
safeguarding documentation.  Areas for development have been agreed with the 
school and the education authority   
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 3.1 ENSURING WELLBEING, EQUALITY AND 
 INCLUSION

satisfactory 

This indicator focuses on the impact of the school’s approach to wellbeing which 
underpins children and young people’s ability to achieve success.  It highlights the need 
for policies and practices to be well grounded in current legislation and a shared 
understanding of the value of every individual.  A clear focus on ensuring wellbeing 
entitlements and protected characteristics supports all learners to maximise their 
successes and achievements.  The themes are: 
 
x Wellbeing 
x Fulfilment of statutory duties 
x Inclusion and equality. 

 
x Young people enjoy the opportunities provided to participate in regular exercise, 

through the wide range of sports clubs.  Along with other activities in school and the 
community this is positively impacting on their health and wellbeing.  Highly positive 
relationships exist between young people and teachers for most young people.  
Exclusions have decreased over the past five years which indicates increased 
positive engagement with learning.  A few young people have poor relationships with 
adults in the school which has a significantly negative impact on their time in school.  
I-time tutors and supporters ensure that there is an adult in place who knows them 
well.  The school year teams around the young person work well to support individual 
needs.  Communication processes are strong within each year team.  
 

x The school’s strategic approach to wellbeing requires improvement.  This should be 
based on a clear and shared understanding of wellbeing for the whole school 
community and partner agencies.  It should include the responsibility all staff have in 
establishing positive, supportive relationships, promoting a safe and secure learning 
environment, modelling health promoting behaviour and being sensitive and 
responsive to the wellbeing of each young person.   
 

x The systematic use of school, local and national data and information analysis could 
be used better to inform school improvement planning.  Other than a reduction in 
exclusions, the school is unable to evidence improvements to wellbeing outcomes.  
There is scope for the school to extend the use made of the wellbeing indicators 
throughout all aspects of school life to support all young people and staff to reflect on 
young people’s progress in being safe, healthy, achieving, nurtured, active, 
respected, responsible, and included.  Similarly for staff health and wellbeing.  Plans 
for staff to extend the use of the wellbeing indicators to identify concerns, develop 
chronologies and assess needs would be welcomed.  An enhancement of the joint 
collaborative work with community partners would further enhance young peoples’ 
experiences and achievements.  Staff leading on health and wellbeing recognise the 
need to improve approaches to the collation and analysis of data and other evidence 
on wellbeing to highlight improving outcomes for young people.   
 

x The school works very effectively with Helensburgh and Lomond Young Carers to 
support young people who are carers with their wellbeing, attendance and 
attainment.  A counselling service Here 4 U provided by local youth work colleagues 
is providing effective support to young people with mental health needs.  Effective 
work within the community, which is positively impacting to reduce stress for a few 
young people, could be helpfully extended and enhanced to support further the 
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mental health needs of more young people.  A few young people who have suffered 
from loss or bereavement are benefiting from targeted interventions.  

 
x The school has identified the need to improve their strategic approach to improving 

the mental health of all young people.  Work has been underway with the school 
educational psychologist, for the past two years to develop a mental health policy, 
this should now be taken forward as a priority.  The school improvement plan 
identifies the need to continue to develop a staff engagement strategy with particular 
emphasis upon staff health and wellbeing.   
 

x Older young people gain important citizenship skills through supporting and 
mentoring younger pupils through Friends Against Bullying (FAB).  The very recent 
introduction of new local authority procedures for the recording of incidents of 
bullying and racism will help teachers and school leaders to gain a better 
understanding and overview of the nature, type and number of incidents in the 
school.  This should assist with the targeting of interventions and as a result improve 
the wellbeing of more young people.   
 

x Incidents of substance misuse are handled appropriately in partnership with other 
agencies.  The community should work together with the school to ensure that these 
incidents are handled with sensitivity and not exaggerated or sensationalised by the 
local media.  A few staff feel they have experienced significant harassment from 
parents.  This should not be tolerated by either the local authority or the school.   
 

x Personal, social and health education in S1 to S3 is delivered through i-time.  
Overall, this works well.  Personal, social and health education is not sufficiently 
broad or developed throughout the senior phase.  Young people in the senior phase 
would welcome opportunities for continuing dialogue about sensitive aspects of 
equalities and health education.  From S4 – S6, i-time provides a significant amount 
of time for young people and supporters to meet, discuss progress and agree targets 
for learning.  The rationale for this is a sound one and the school does not need any 
further review of whether or not it should be included in the curriculum at this present 
time.  There is though a need to improve professional learning for staff delivering 
i-time and quality assuring the experience of young people to ensure consistency.  
Young people in S4 to S6 do not currently benefit from i-time in the way it is intended 
for them.  Young people appreciate the time spent to help them develop study skills 
and plan their revision.  In too many sessions there is limited teacher engagement.  
Learning conversations would benefit from being more focused on the development 
of skills for learning, life and work.  Learning targets could be framed better as 
outcomes.  Young people are not sufficiently aware of the steps they need to take to 
achieve their learning targets.   
 

x Teachers are provided with helpful information about young people’s learning needs 
and suggested strategies to help meet these needs.  Where there are appropriate 
learning pathways in place, young people are making progress, there is however 
significant scope to develop this.  A few young people with individual single agency 
plans are making progress.  Senior leaders recognise the need to evaluate single 
agency plans and the curricular provision to ensure that all young people feel 
included and engaged and have a sense of success in their learning.  In addition, 
parents and importantly the young people themselves, need to be fully involved in 
discussions and decisions around their plans.   
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x Pupil support teachers provide effective support in class and the base.  Additional 
support needs assistants work with small groups of learners and this helps to keep 
young people on task.  They also support learning for speakers of other languages 
and in the use of digital technologies.  The school has a staged intervention process 
in place, predominantly used for behaviour referrals and interventions by promoted 
staff.  Full implementation of the local authority staged intervention policy would help 
inclusion and the removal of barriers to learning.  

 
x Staff have benefited from professional learning on aspects such as autistic spectrum 

disorder.  There is scope to develop this further and ensure that all staff are fully 
aware of their responsibility to meet the needs of all learners in their classes, 
including the most able.  Professional learning would also update staff on important 
aspects of equalities, such as LGBT, and ensure that these are not barriers to 
participation or achievement.   
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  3.2 RAISING ATTAINMENT AND ACHIEVEMENT satisfactory 
This indicator focuses on the school’s success in achieving the best possible outcomes 
for all learners.  Success is measured in attainment across all areas of the curriculum 
and through  the school’s ability to demonstrate learners’ achievements in relation to 
skills and attributes.  Continuous improvement or sustained high standards over time is a 
key feature of this indicator.  The themes are: 
 
x Attainment in literacy and numeracy 
x Attainment over time 
x Overall quality of learners’ achievement 
x Equity for all learners. 
 
x In session 2013/14 the school introduced a curriculum structure based on the 

principle of delayed presentation. In 2013/14 and 2014/15 comparisons against the 
VC are particularly affected by the pattern of presentations for national qualifications 
at the end of S4 and S5.  
 

Attainment in literacy and numeracy: 
 
x The school submitted the following BGE data:  In 2016, by the end of S3, almost 

all young people achieved third curriculum level or above in reading (91.6%), writing 
(95%) listening and talking (93.3%) and numeracy (96.6%).  By the end of S3, a 
minority achieved fourth curriculum level in reading (19.3%).  Almost a third achieved 
this in writing (31.1%). Just over half achieved fourth curriculum level in listening and 
talking (52.1%).  The majority achieved this in numeracy (73.9).   
 

x Whilst the data submitted indicates strong performances by young people by the end 
of S3, the school is not yet confident that this data is accurate.  This is due to 
developments in assessment, tracking and monitoring and moderation which are all 
at an early stage.  In the senior phase there has been improvement in literacy and 
numeracy for school leavers over the last five years.  Literacy at SCQF Level 5+ 
remains broadly in line with the VC but the five year trend for numeracy at SCQF 
Level 5+ is above that in the VC. 

 
x Attainment in literacy by the time of leaving school: over the past five years 

almost all young people leaving school have achieved SCQF level 4+ in literacy.  
Most achieve SCQF level 5+.  Leaver’s attainment at SCQF level 5+ has increased 
by around 10% since 2011 and has remained broadly in line with the VC.      
 

x Attainment in numeracy by the time of leaving school: over the past five years 
almost all young people leaving school have achieved SCQF level 4+ in numeracy. 
There has been notable improvement in young people’s attainment at SCQF level 5+ 
over the five year period.  In 2011 just the majority of school leavers had achieved 
SCQF level 5+ in numeracy.  In 2015 most achieve this.  The 5 year trend shows 
significant improvement over the period.  

 
As young people move through the school from S4 to S6 

 
x By S4: In line with the school’s curriculum model, over the three years since 

2013/14, the school has presented very few young people for national qualifications 
in literacy in S4.  This was also the case for numeracy in 2014 and 2015 but with a 
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change in policy in 2016.  In 2016 almost all young people achieved numeracy at 
SCQF Level 4+ with the majority achieving SCQF level 5+ . 
 

x By S5: Five year trends in literacy at SCQF level 5+ and level 6 are positive with 
notable increases in attainment between 2014 and  2016.  As a result, the school’s 
performance has improved from below or significantly lower than the VC in 2014 to in 
line with the VC in 2016.  Numeracy attainment at SCQF level 5+ has consistently 
improved between 2012 and 2016. In the most recent two years, the school’s 
performance in this measure is significantly higher than the VC.  However, there 
remains scope to increase the percentage who achieve this through a course award.  
Following a dip in numeracy attainment at SCQF level 6 in 2013/14, performance 
increased in each of the subsequent two years so that the school is in line with the 
VC in 2016.  
 

x By S6:  Over the five year period from 2012 to 2016, attainment in literacy and  has 
remained much the same.  The majority achieve SCQF level 5+ and around half 
achieve SCQF level 6.  This is generally in line with the VC.   However, attainment at 
SCQF levels 3+ and 4+ was significantly lower than in the VC in 2016.  There are 
overall increases in numeracy attainment at SCQF level 4+ and 5+ in the period 
2012 to 2016 despite some fluctuation.  At SCQF level 4+ the school has consistently 
been in line with the VC and almost always in line with the VC for young people 
achieving this through a course award.  Performance at SCQF level 5+ shows a 
positive five year trend, indicating significant improvement.  There was a notable 
increase in attainment at this level in 2016 although a decrease in the percentage 
achieving this through course award due to the school’s curriculum model.  
Numeracy attainment at SCQF level 6 has decreased since 2014 and whilst it 
remains in line with the national performance it is now significantly lower than the VC 
in the past 2 years.  

 
Attainment over time 
BGE 
x As described elsewhere, tracking and monitoring of attainment through the BGE is 

not yet well enough established.  Consequently, the school is not able to provide 
evidence of improvement in attainment over time.  

 
Senior Phase 
x The school has greatly improved approaches to tracking and monitoring young 

people’s progress throughout the senior phase.  Senior and middle leaders have 
improved their use Insight to support their understanding of and interrogation of 
attainment data.  The particulars of the curriculum model introduced in 2013/14 
make it more appropriate to focus on the complementary tariff scores rather than 
total tariff scores.  Comparing attainment in S4 is also not always appropriate due to 
the school’s previous policy of delayed presentation. 

 
x By S5, the complementary tariff scores for the middle attaining 60% and the highest 

attaining 20% show increases in the most recent two years and overall positive five 
year trends.  In both measures, the school is in line with the VC.  Complementary 
tariff scores for the lowest 20 per cent were significantly lower than in the VC in the 
latest two years.  By S6, the complementary tariff scores for the lowest attaining 
20% have been broadly in line with the VC from 2012 until 2015.  In 2016 the 
school’s performance is significantly lower than the VC – this is due to the S4 2014 
cohort whose attainment is significantly low in S5 and S6.  Complementary tariff 
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scores for the middle attaining 60% have been broadly in line with the VC for the 
last five years except in 2014 when the school performed significantly higher than 
the VC. For the highest attaining 20% complementary tariff scores have been 
consistently above the VC with the three year average significantly higher than the 
VC and the national score.  However, the five year trend shows a decrease over the 
period. 

 
Breadth and depth 
x Between 2013/14 and 2015/16 the Insight data are impacted by schools approach of 

delayed presentation.  It is therefore not appropriate to make the usual evaluative 
comparison against the VC at S4.  However, by S5 and S6 this measure indicates 
significant headroom for improvements in performance of the lowest attaining 20%.  
Further development of an appropriate range of learning pathways is required in 
order to ensure young people who would benefit from courses at these levels have 
access to them.  By S5, attainment at SCQF level 5C+ is improved and is in line with 
the VC for 1+ to 4+ courses in 2016.  From 2012 to 2016 there are notable increases 
in attainment at SCQF level 6+.  In 2016, more young people achieved 1+ to 6+ 
passes at grade C or above and more achieved 1+ to 6+ passes at grade A or above 
than in any of the previous years.  By S6, the school generally performs in line with 
the VC for the percentage of young people achieving 1+ to 4+ courses at SCQF level 
5C+ and 6C+.  In 2016 more young people achieved 5+ or 6+ courses at SCQF level 
5A+ than in 2015.  Attainment at SCQF level 6C+ has fluctuated over the most recent 
five years.  However in 2016 the percentage of young people achieving 1+ to 6+ 
courses at SCQF level 6C+ and the percentage achieving SCQF level 6A+ increased 
against the previous year.  The percentage of young people achieving 1+ courses at 
SCQF level 7C+ has been significantly higher or much higher than the VC in three 
out of the previous five years. 

 
Overall quality of learners’ achievement  
x High numbers of young people enjoy the range of wide of lunch and after school 

clubs where they develop interests and social skills.  Young people are supported by 
partners to take part in a range of activities out with school which build their 
leadership, team working and communication skills.  Examples include: Twenty four 
S3-6 girls attending the Y Dance Club of whom ten achieved a level 1 award in 
Dance Leadership and are now volunteering in extra-curricular dance clubs.  Thirteen 
young people from the school have completed the Sports Leader Day Leader Award 
through Active Schools.  The CLD service successfully support  young people 
attending Hermitage Academy to gain nationally recognised awards.  This includes 
49 young people in the last year gaining Saltire awards, five achieving Bronze Youth 
Achievement Awards and 13 Dynamic Youth Awards.  There are opportunities for the 
school to increase young people’s progression and awareness of their achievements 
by building on the skills partners enable them to gain out with school.   
 

x Some senior pupils develop an understanding of those less fortunate than 
themselves through volunteering and fundraising for many charities.  They develop 
their awareness as global citizens through participation in such things as book 
collections for Zambia bookcase and supporting the local foodbank.  When given the 
opportunity young people apply themselves effectively, taking lead roles in the 
school’s anti-bullying group, raising awareness of children’s rights, building 
relationships through the well planned P7 transition buddying programme and 
developing leadership capacity as part of the senior leadership course.  These young 
people recognise the important contribution these opportunities have made in terms 
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of their personal development, building their confidence, their self-esteem, resilience, 
team working and organisational skills.  There is potential to extend these 
opportunities across the school and to all young people. 
 

x Young people would benefit from the school having a more systematic and 
comprehensive approach to ensure all young people can achieve and develop skills 
for learning life and work.  The school have identified the need to develop a tracking 
system with partners which would allow staff to monitor the development of young 
people’s skills across the curriculum and beyond school.  Opportunities for 
achievement could then be managed and planned for all young people to meet their 
needs and improve outcomes and enable them to receive nationally recognised 
accreditation.   
 

Equity for all learners 
Attainment vs Deprivation 
x The school uses Insight data appropriately to ensure a focus on SIMD data is a 

feature of approaches to tracking and monitoring through the senior phase.  This 
requires to be a stronger focus within the BGE.  There is a notable reduction in 
exclusions since 2009/10.  Exclusions are below the national average. 

 
x By S5 and by S6, the complementary tariff scores for SIMD 1 & 2 are in line or 

significantly higher than the national performance between 2011/12 and 2015/16 with 
the exclusion of  by S5 in 2011/12 which was significantly lower. 

 
School leaver destinations 
x The percentage of young people staying on at school into S5 and S6 has been in line 

with or significantly higher than the VC since 2011 i.e. prior to the introduction of 
delayed presentation.  Almost all young people stay on from S4 into S5.  This was 
significantly higher than the VC in 2010/11 and again in 2014/15.  In each of the five 
years between 2010/11 and 2014/15, the percentage staying on to S6 was above the 
VC and significantly higher than the VC in 2010/11 and 2012/13. 
 

x Over the past five years, most young people have entered a positive destination on 
leaving school.  The percentage going on to Higher Education has risen over the five 
year period.  In the 2014 and 2015, around half of school leavers entered Higher 
Education.  This is in line with the VC.  The percentage entering FE is also broadly in 
line with the VC.  The percentage of school leavers entering employment has 
dropped over the five year period and was significantly lower than the VC in 2015.  
The school is starting to strengthen partnerships with SDS, local employers, colleges 
and others with a view to improving positive destinations overall but in particular for 
young people who wish to enter employment.   The figures on sustained destinations 
are similar to the initial figures with more young people gaining employment whilst 
some drop out of further and higher education.  The initial and follow up figures for 
2015 were both 88%.  
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   SCHOOL CHOICE OF QI 2.6 TRANSITIONS
x Arrangements to support learners and their families 
x Collaborative planning and delivery 
 Continuity and progression in learningx  

 
Arrangements to support learners and their families 
x Children are excited rather than anxious about moving from primary to secondary 

as a result of the high quality transition pastoral and curricular support they receive.   
Induction days at Hermitage Academy enable children to overcome worries such as 
becoming lost or not knowing anyone.  The opportunity to meet peers is especially 
important for those from small rural schools.  Regular contact with S6 Buddies 
before they leave primary and during their first term in secondary increases their 
confidence during this transition period.  Children learn more about what is 
expected of them from inputs by young people in S1 who talk about their 
experience and learning.  The opportunity to learn more about the subjects they will 
take at secondary during induction days, through visits from secondary teachers 
and undertaking subject units developed to support learning across this transition 
raise children’s enthusiasm for the secondary curriculum.  Clear communication 
with parents during this transition increases their capacity to support their children. 
Feedback from them also informs planning of future programmes.  

  
x The school have an well-established programme of careers focussed events  

including annual Bring Your Sons and Daughters to Work days, Core Skills 
Conferences and Careers Days which provide opportunities for young people to 
consider their post school options.  The school are increasing the range of events 
they run to inform young people and their families about their options at transition 
points during secondary.  A recent event focussing on S2-S3 and S3-S4 transitions 
attracted a high number of families who valued the opportunity to explore options in 
more detail with employers, learning providers and school staff.  There is need to 
build on such events to ensure all young people and their families are fully informed 
about and understand the range of senior phase and post school options.     

 
x Young people are not consistently supported to understand the diversity of routes 

available to them and the range of qualifications and achievements that they will 
need to progress into their chosen careers.  The growing partnership between Skills 
Development Scotland and the school is beginning to address some of the careers 
advice required to improve this situation.  However a minority of young people 
remain unclear about routes to reach their intended post school destinations.  Some 
are insufficiently aware of the range of achievements they need to progress and 
there are examples where this has reduced young people’s capacity to reach their 
aspirations.  The school should now progress work to ensure all young people are 
sufficiently well informed at each transition point to choose options which will enable 
them to fulfil both their learning and career ambitions.  Young people would also 
benefit from the school working with partners to increase the range of opportunities 
for young people to develop the skills and gain the awards and qualifications that 
meet their identified aspirations.   

 
Collaborative planning and delivery  
x Staff from the associated primary schools and the Academy collaborate effectively 
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to plan, deliver and review the Hooked on Hermitage transition scheme.  Hooked on 
Hermitage increases the cohesion of young people’s learning progress from primary 
to secondary.  The scheme’s use of personalised learning plans (PLP) which begin 
in primary and continue into secondary support young people to consider the skills 
they have and what they now want to learn in each subject they will undertake in 
secondary.  Staff from all the schools jointly review Hooked on Hermitage and are 
making adjustments to the current programme to ensure it provides sufficient 
challenge to both children in primary 7 and young people in S1.  

 
x School staff meet with Primary 7 staff to discuss progress in literacy, numeracy and 

HWB – evidence of latest and best work is transferred from primary to secondary is 
support continued high expectations of learners from the beginning of S1. 

 
x The school work effectively with partners including feeder primary schools to enable 

young people with additional support needs have a successful transition from 
primary to secondary.  Enhanced and extended transitions are used to meet the 
needs of each child moving to secondary.  For some young people this will include 
additional support from Parklands.  The school work effectively with Helensburgh 
and Lomond Young Carers to provide additional bespoke support to young people 
with caring responsibilities including around periods of transition.  

 
x The Opportunities for All partnership is beginning to increase support to those most 

at risk of not reaching a positive destination on leaving school.  A small, but 
increasing, number of young people are moving onto activity agreements.  

 
x Partners, including a range of employers, provide effective support and challenge to 

young people about their post school transition through a range of inputs to the 
school programme.  For example, all young people in S4 go through a mock 
interview and feedback process with an employer.  This increases their 
understanding of what employers look for and in some cases their focus on what 
they need to do next as they progress through school.  A small number of young 
people enhance their skills and gain increased clarity about their intended careers 
through placements with local employers.  The school should progress their plans 
to increase the number of young people undertaking both short and extended 
placement opportunities in line with the Work Placement Standards.      

 
 Continuity and progression in learning     
x The school has some positive transition arrangements in place to support young 

people joining the school at different points. This includes support for young people 
with parents in the armed services.  A peer buddy system and contact with 
guidance and senior management staff support successful transition and continuity 
of learning for these young people.  The school work effectively with the Council 
Service Pupil Adviser and the Armed Services to support young people from service 
families both on arrival and at others periods of change such as when a parent is 
deployed.  There is scope increase pastoral arrangements for these young people, 
for example induction days and for young people from service families to have 
access to an additional peer supporter who is also from a services family.  

    
x There is a need to increase staff understanding of the range of progression 

pathways young people can make on leaving school and how these connect to the 
learning pathways they make within school.  This will support teachers’ capacity to 
provide relevant and on-going advice and support to each young person.    
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x Further work is needed to embed the understanding and value across the school of 

young people’s achievements in relation to their potential post school destinations.  
The school should now work with partners to track and monitor young people’s 
achievements.  This will support staff to understand better how and where young 
people are gaining skills leading to employment and to identify those young people 
missing out on such learning.  The school and partners will then be better placed to 
identify and provide achievement opportunities that support all young people to 
make successful transitions.   

  
x The school should now progress their plans to develop tracking and monitoring 

across all stages to support young people to make informed choices at transition 
points based on a sound knowledge of their strengths, skills and progress. 

    
x The Hooked on Hermitage transition programme is well regarded and has some key 

strengths.  The school would benefit from taking a more robust approach to using 
evidence of prior learning, in particular at the P7 transition stage, to ensure that 
learning in BGE is appropriately challenging and progressive across all curricular 
areas.  In addition, S3 learners should be supported to make choices which reflect a 
balance of the curricular areas. 
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PARTICULAR STRENGTHS OF THE SCHOOL 
 
x The school has a welcoming ethos.  Positive relationships between teachers 

and young people support an orderly and purposeful learning climate.  The 
behaviour of most young people is exemplary.   

 
x Staff and partners from a range of community learning and development 

organisations provide a wide range of clubs and activities which many young 
people participate in.  These are supporting young people’s wellbeing and 
enabling them to extend their talents and interests. 

 
x The school works very well with parents and the cluster primary schools to 

continually review and develop the Hooked on Hermitage programme.  This 
supports young people to make a smooth transition from P7 to Hermitage 
Academy.  
 

x The school has recently improved approaches to tracking and monitoring 
young people’s progress across S4 to S6.  Attainment in literacy and 
numeracy has improved at these stages. Most young people achieve SCQF 
level 5 or above in literacy and numeracy by the time they leave school.  There 
is improvement in the overall attainment of most young people by S6.  In 2016, 
at SCQF level 6 or above, more young people achieved 1+ to 6+ passes at 
grade C or above and more achieved 1+ to 6+ passes at grade A or above 
than in any of the previous years.  
 

 
AGREED AREAS FOR IMPROVEMENT FOR THE SCHOOL 
x Improve strategic leadership and leadership at all levels to drive change which 

is underpinned by robust self-evaluation.  There is a need for increased 
collaboration across the school community to ensure all stakeholders have a 
good understanding of the school’s strengths and improvement priorities. 

 
x Continue to extend and strengthen partnerships with local colleges and other 

providers to increase the range of learning available, particularly in the senior 
phase.  This should aim to ensure further improvements in attainment and 
greater equity through appropriate learning pathways for all young people.  
The curriculum should include an increased focus on skills for learning, life 
and work for all.  
 

x There is a need to ensure learning across the curriculum takes better account 
of young people’s prior learning through an integrated approach to learning, 
teaching, assessment and moderation. Staff, supported by the school 
leadership team, should take steps to ensure appropriate levels of support and 
challenge for all young people. 
 

x Continue to monitor the progress of young people currently in S5 and S6 to 
ensure continued high-quality support for them to maximise their successes 
and achievements by the time they leave school. 
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WHAT HAPPENS AT THE END OF THE INSPECTION? 
We will liaise with Argyll and Bute Council regarding the school’s capacity to improve 
and work with them to provide on-going support for the school.  We will ask Argyll 
and Bute Council to provide us with a progress report in one year’s time and we will 
return to carry out a further inspection of the school within two years of publication of 
this letter.  We will discuss with Argyll and Bute Council the details of this inspection.  
Following our return to inspect the school, we will write to you as parents/carers 
informing you of the progress the school has made.   
 
We have asked Argyll and Bute Council to provide further support to the school to 
improve partnerships with parents and the wider community, including the local 
media.  Moving forward there is a need for all stakeholders to ensure positive 
partnership working which is more appropriately focused on the best interests of the 
young people and the school community as a whole.  Our Area Lead Officer will 
monitor the progress made and we will include an update in our next report to 
parents. 
 

 
 
 


